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ABSTRACT 

This report's aajor points are highlighted in t^p 
sections: Section One sets forth the rational, design, and intended 
use of the training Monograph series, "Literacy in Developient" , 
which (1) has been coialssioned by the International Institute for 
Adult Literacy nethods, (2) is to be used as the basis for the 
Institute's future training activities, (3) addresses the needs of 
niddle level literacy workers, and (4) treat^those operations basic 
to the conduct of literacy and nonforial eduction programs. Section 
Two suBBarizes the recoaaendat ions of panel B^^bers whose goals 
involved discussing and guiding the developBent of the Institute's 
Bonograph series, exaaining the role 
nonforaal education, and identifying 
and Bet hodologies. (WL) 
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""Section Chic- of thii) paih^y' r^i- forth the 
ihxtionaly dt'siijn cuid intcndi'd uso of tho tvainhuj- 
nonojvaph srHcs^ "Litcvacr^ i.ti Dove lopmcnV^ which ' * 
hat} been corrmissioncd by the 'Int^yfiatumal Inati- 
tiitc for Adult Literacy Mrthods, The ^series, 
which -IS to be n^cd as the basis for the Insti- 
tute's future training activities, addi'csscs the 
needs of niddle level literacy workers and treats 
those operations basic to the conduct of literacy 
and non-forma t education programs , 

Section Two sumnarizcs 'the recormendations 
of a Panel of Experts which met in Berlin (West) friom 
11-17 July, 197S ^to considei' the monograph series. 
The meeting had as its general objectives the examina- 
tion of the role of training in the- promotion of non- 
formal education and the identification of appropriate 
tra-^ing strategies and methodologies. The more 
irmediate purpose of the meeting was that of discussing 
and guiding the development of the Institute' s mono- 
graph series. » 
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^ SUCTION ONl^ ■ ^ J.;/ 

"l>itL*r:u^y in lU'v 1 opint^U'** 'is a series of training monoy,raphs 
commi .s ioned by the International Instit'Ste for Adult Literacy Methods 
and is addressed to ^the needs of intermediate level literacy workers in 
developiivi^ n-tions. 'Thi^ j\lanninti of this monoi^raph series' bei^an in the 
'^'ar >;\ths of 1974 ^ 1 1 was born from the realization that relatively 
little attention has been paid to. the syste»;itic training of literacy 
workers or to the ori;an i zat i on and diffusion of the wealth of experience 
deriving, from numerous and varied literacy projects and prot^rammes 
beiii ; conducted around the world. The reasons for this neglect are 
multifold. In many nations, literacy work had its origins in missionary 
activities and historically had been little influenced by scientific 
pedagogy. The placement of literacy outi;ide ^e formal education system 
is anotlier factor. With some noteworthy exceptions, neither universities 
nor teacher's colleges have addressed themselves to the problem of literacy 
work or to the traiiring requirements" of the literacy worker. Yet, the 
di /us on of literacy constitutes a major activity - it is usuafly the 
major form of adult education throughouf^the developing world. 

1.1 BACKGRQUND AND PURPOSE: 
/ 

It was the situation described above which engendered the mono- 
graph series. Briefly put, the purpose of this series is to bring to the 
field worker soundly based but simply expressed guiM|ce relating to the 
problems he faces in his daily work. Such instri^Sm should be based 
upon both the insight.s of the social sciences anorW tjj^chings of expe- 
rience. Ideally, the authors of the monographs should possess a first- 
hand understanding of tlie problems of the literacy worker in addition to 
an expertise in the subject matter trpated in the monograph. 

Dr. Harbans S Bhola has agreed to serve as General Editor of 
the series. Bhola, presently Associate Professor at Indiana University, 
has earlier in his career served as Acting Director of Literacy House, 
rT^ucknow, India and as a Senior Advisor to the Unesco a.ssisted Functional 
Literacy Pilot Project In Tanzania. He is thus familiar with both the 
needs of the practitioner and the potential contributions which those in 
^academic life may bring to the solution of such problems. 



It is roio>;ni tluit xhc traininy; needs oi' literacy wi^^'kers 
are varied and i^cunplex. Indeed, even the identification of the "middle 
level literacy worker" who cons t i tutes .the "target population" for these 
monographs is cha 1 leni; iny; and uncertain. The characteristics of the lit- 
eracy worker and the organization of literacy programmes vary markedly 
from one society to another and even within the same society. The relative 
scarcity of qual if ied manpower , differences in administrative organization 
and traditions, the structure of the language in, which literacy is to be 
achieved, and, more generally, the nature 'of the context influence both 
the demand for literacy and the m:mner in which authorit ies seek to respond 

. ,to it. This variability is, however, by no means unique to literacy work. 
The planning of electrification or the establishment of primary schools 
encounter analogous uncertainties. Thus, while it is essential to bear 
the differing circumstance o:" the developing' nations in mind, it is equally 
important to realize that literacy work in all societies raises a set of 
common problems and calls for the effective performance of a number of similar 
functions if progress is to be achieved. Primers will have to be designed, 
written, printed and distributed. Teachers will have to be recruited, se- 
lected, trained, assigned, supervised and rewarded for their work. Potential 
students will have to be identified, found, persuaded and enrolled before 

' classes can begin. These are the types of problems -with which the monograph 
series is concerned. In every society the nature of these problems will 
differ either subtly or enormously. The 'applicable techniques will, however, 
be similar or identical in many societies. While a primer intended for 'use 
in rural Africa will not be the same as one designed for urban Asia, the 
approaches used in developing them will. show a good many points of similarity. 

No pretense is made that the proposed monograph series will be a 
panacea for either the improvement of literacy programmes or even the improved 
training of literacy workers. Sadly, there are rarely simple sjlutions to 
complex problems. The objective of the series is more modest: that of providing 
the literacy worker with an available,^ accurate, comprehensible and useful 
training tool and reference. The guidance offered is intended to be suggestive 
and illustrative. The practitioner to whom it is addressed is perceived, not 
as a robot, but, as a thinking and discriminating individual capable of deter- 
mining, the relevance of what is written to the situation to which he is 



considoriniv applying: it. Success in literac'y instruction, as iiv ;uiy activity 
which aims at the development of human capabilities, must ultimately depend ^ 
upon the initiative, imav^inatiou and comnutment of those responsible for the 
undertaking;. The purpose of the motiov^raphs is to assist those workers by 
makmv; avai'lable to them in a systematic and organized ftj^^hion msiv^hts per- 
tinent to the problems which they encounter and inst ruct ion- relat in^ to ^the 
functions they are called upon to perform. 

While the emphasis in the series is upon literacy, much of what is 
discussed is applicable to otiier forms of non-formal edacat;on\as well. The 
use* of radio for the promotion of liter.wy l^ not, f^or example, fundamentaMy 
.different from its use to improve agricultural practices and promote public 
Ileal th. Indeed, in well desij;ned programmes these uses are allied and compli- 
mentary. 

1 .2 DESIGN ' ' ' 

In order to serve as effective training tools, what must^he mono- 
graphs be? First/, they must be simply written, direct and to the point. One 
must communicate before one can instruct. Next, they must be written from the 
perspective of the field worker. The author must perceive the problem as the 
worker perceives it. Wherever possible, the monographs should be an invitation 
to dialogue. That is there should be an active problematic format, which places 
the emphasis upon asking rather than telling. It goes without saying that the 
monographs must be pedagogical ly sound and rich in examples and illustrations, 
general principles being demonstrated through particular instances. Wherever, 
possible, the rudiments of a subject are to be covered in introductory chapters 
with refinements and further developments presented in subsequent chapters. In 
mystery stories," the best is saved for the last. In instructional materials,^ 
the "plot" - in all its essential aspects - must be' expressed in the'opening 
chapter. .Finally, while the monographs will contain a list of reference works 
on the subject matter under discussion, it must be remembered that the literacy • 
worker will not usually live in the shadow of a university library. Thus the 
monographs must be self-contained guides to the essential aspects of the subjects 
treated. 

The use of the monographs in organized training sessior>s is to be 
hoped -for and encouraged. But realism requires' that we remember that TK^acy 



' J. i ; ; i i i , t i ; n t i on , i 1 uso . To {he cMcut 

^'^^'^« --.oiiKl : r,,. in bo^.k- . u.ivii i:ot on 1 v prov "uli* ;idvict^ hut 
• ^yr r lu.-.^o I\ \ o^ ."t >n,vt : ir, t i-nr t i on.i 1 njMrtior. 

•^-^ riMi-s i;.; :'ki/\k \ i'l ok iwdi'ii r()Nsi i)i:ra riON 

^ '^no'.i.iMh «^orit-. u.iN inti.*ndcd to problem aiul fimctiiMi 
'"■'^''^^^'^^ ■ ''^'^ o!:ir.h.iMv pl.Kod on rcsolvinv: tlic diffiriiUios 

r.fio 1 I t o]\u\ uo:'noi" w.is known to bo ..Mu-oiintCMM nv: ;iiul in assistini; bun 
m r:io noro otioviivo pci-Ioitkhuc of the t.isks with wbich bis work CiMi- 
•^'^^'^'■^ 'ii'"' inrNO woro rbo critoiKi oinploN'cd bv the ('.(^nornl F'.ditoi' 
in t!u' selcrrion o!" suImiVT Ki.ittiM. 

noUNi tb.it t-lio titles eonim s s i onoJ or umler von^uj- 
erat i on ,t i-eat a w iJe ran^ie ot' siih j ev*ts , uneTions and teeliniqucs. T^e^o 
are at various srai^es of eompletion. In most instances the work is nro- 
nised vM' in ]M'o.:ress. In otbiT- eases, discussion on the "wbothe]-" and ^ 
•'waen'' continues. The tiine-table waich authors set for themselves uaid^ - 
understaiidab Iv - to be flexible. if should. le noted here. that the hono- 
raria paid are extremelv nodes: in relationship to the exertions reqtiii'ed. 
Tlie principal compensation is the (v^pr^rt tin i ty to render a substantial 
service. Fortunately, this remains a e(^mpc 1 1 int: motive. 

Ii^ the i>arar,rap!is whicb follow, the content of each of the 
mdno-^raphs under consideration is summarircd. 

' c"-' ^ .^>:.L->-(.-r :.i^rr^-i, Workers^ by S. Thia^arajan, 

' deals directly with the world of the literacy work'er and talks specifically 

to his concerns with the teach in^c- learnin^^ technique called programmed 

instruction. Fhe author stresses the usefulness of programmed itjaterials 

in literacy work, as well as their role in the in-service training of 

literacy teachers. (Status: In Press) 

*' . .-.^ .. , . 

' ^'^d:<ir Lltcvrjcii Programs y by Richard Burke, 

describes the features of radio broadcasting that recommend it as a 
valuable and integral part of any effort to provide literacy and funda- 
mental, cducat ion to a Wide variety of audiences. Special emphasis is 

Er|c . 8 . 



pi iced wyon the .ictivo vo\c th.it thi* I'u'M vsoi'krr caw ]Uav \n v:\d\o- 
bast\l littM'.U'v pi i>v: iMinmos . *'tatn> : hi .'ross) 

Ov/^?.'-.'^'? i.'^, ; •^T.'-rN.v' , by Sohaiv S i ii^^h , socks to explain the 

rationalt* of an i ns t rue t i ona 1 sv steri anil to denoiistrate thv eonnVctions 
aiTionv; its various couipoment s . [Status : 1 ii Tress). ^ 

• t 
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' ':>' ''\rrki'!\ by Kenneth 
11 deal with the implieatiu: ^ ef '1 1 n i,u i s t i c . p 1 u ra 1 i ty on lit- 



eraev- activities, the development of uiMttMi languai^es for literacy work, ^ 
the 1 ini^uist i c 'Considerat ions in product ion of mater ia 1 s , lini^uistic theory 
contributing: to the understanding of the readini: process and the relationship 
between literacy and lanjuiav^e learning;. (Status : In Preparation] 

.'\\\v;:v: ''\.:\\>\:',:>:..*.'^'/ N,'2\7' *v <vid Visual CorTrr.inic-'.itioK^ by 

I-red and Anne Zimmer, is an attemiu to show how visual massai^es can be 
effectively planned and designed to reach tiie people for whom they are 
intended. (^Status : In Preparorion) 

.V: k ' K. ; ! ujr' j>i ; V ■ 7 * ; ^ - > ; i ir: Fiou^t i ona I LitP ra ci PT'ograrris ^ 
by U.S. Bhola, will treat the major points of a paper by Professor Bhola, 
"Makint; Evaluation Operational in Functional Literacy Programs", while 
at the same time further developini; the key concepts. (Stat\is : In Preparationj 

OvgaKiziyvg for Litevac]' Work^ by H.S. Bhola^ wilf be an 



enlargement and further development of the ideas expressed in his 
artficle "Some I nt rodu(;:tory Lessons in ' Orp,ani zat iona 1- Li teracy * for 
Fi/ictional Literacy Workers"/ \status : In Preparation) 

/ 

/ ' Rupa7. Librari--^'^^ by -E.G. Shaw, will treat the problems of 

^nadequate book distribution and analyze possible schemes for achieving 
better d^istribation of readin^^ materials among semi and new literate 
j reading publics. (Status : In Preparation) 

/ ■ Teaching 'Words ~and Idp.as to Adult Learners ^ by Edgar Dale, 

discusses the necessary stepts in the development of word lists for 
use ia the development* of literacy texts and follow-up materials to 
assure that materials written for adults remain readable. Basic techniques 
for enhancing readability are presented, (Status : In Preparation) 



./^?>.v;:^ ,;»:</ .;>c»vv;: , In l).iv'iil I'vaiis aiul Pavid Kinsov, speaks 
to \\\v \v\c ol sinuilaticnis and i;anu-:-. aiul t luM r value in non-formal cJaoation 

J'^M i^- 1 . The authors will draw'^ujuMi )\imes and simulations developed for 
the I eiiador noh-foniial edueaticMi piojeer in the development of the monot;raph. 
("Status : In Preparation) 

hv M.S. lUiola. will hc the topie of a future monoj^raph now in the planning'^ 
sta^i'^es. The auHior«will draw upon his experionco in this field and include 
infonnat ion^on the training of writers, book i;\roduction and book distribution 
(Status : In Preparation) , ' 

* lAtc}\:<'ii Pvi\7vannt\i for Adult Women, by Marion Halverson, will 
draw \\\)o\\ the author *s many years of field work in the design and imple- 
mentation of proi^rammes for women. (Status : In Preparation) 

. A CiJoho.l Science Cian'iculiin for Unschooled Adults^ is an ambitious, 
project beiny; undertaken by faculty members at Indiana University. The 
nonoi^raph will seek to explain a number of basic scientific concepts relating 
to everyday life and show their interrelationships and the uses to which 
such know leJt;e can be applied. (Status : In Preparation) 

1.4 TITLES IN' SEARCH OF AUTHORS 

» ■» 

Lessons from Anthropology for the Literacy Worker 
Lessons from Sociology for the Literacy Worker 
"'^ Lessons from Psychology for the Literacy Worker." 

Assessment of Learner Needs 
Tlie Role of Mass Media in Literacy Training 
The Train^ing of '^^iteracy Trainers 

Writing. Literacy Primers ^ ^ 

1.5 PUBLICATION, DISTRIBUTION AND USE 

The preparation of manuscripts, while essential, is only a first 
step-in answering the training needs to which the monographs are addressed. 
First, the ori^g^fnal languages of the monographs will be English. But lit- 
eracy workers will not, in general, know a European language. Thus, trans- 
lation into national or regional languages is important. How can translation 
be encouraged? What sources of financing would be available? 

10 



It is furthor ro:ili';,t\l that a ^'onsc ious effort is requirod 
tor the transformation of a hook - t^vcn oiio presLMited in se If- instruct ioiia 1 
format - into a training; tool. It is not sufficient to hand a monoi^,raph 
to a literacy worker. One must demonst rate -that the monograph's contents 
are useful in solvini^ the problem the worker is encountering. ITiis could 
be achieved through usirf^of the monotjraphs in workshops at the national, 
regional and local levels in the developing countries. 

The Institute anticijxites thAt the monograph series will form 
the basis of its future training activities. It proposes to encourage 
their use by making assistance available for the organization of worksho{^s 
and seminars. To the extent that its resources allow, the Institute will 
provide consultants or staff members to participate in such workshops. 
Priority consideration would be accorded to tho?e who demonstrate their 
seriousness by translating the monographs to be used in such training 
sessions into a national language. Users of the monographs will also 
be encouraged to correspond with the Institute which will seek to respond 
adequately to all inquiries. . 
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Vho ]Mnol ni' l-\]>erts to Ji^niss *M.itoracy in DoVL^IopmonT*' , a 
siMMc". traiiiinyi mono>:r.ip!is coiniii i s-^ i oiu\l In- the International lirstitutc 
for A.lult litoraov Motluuls tlIALM)\ ums hoKi at the Public Administration 
ri'omotion Lontro in Berlin (West) from 11-17 Julv, 197.S . 

ritp^ panel ori^anised hv ;he litx'inan i-oundation for' Internat ional 
(Mopiiirnt , was held in co-operation with the (ierman Adult 1-ducation 
Association and the International Institute Tor Adult Literacy Mrthod.K, 

1 1 . 1 OB,ii:rnvr^s * ^- 

The ineetin.^ had as its general objectives the examination of the 
training JlLJA^',. IV'!^'^^^^^ ^ '^'^^ non-t^prmal education and tlie iden tifica- 
'Ji'lL -L^- iUTil'-l\^liiL^,^^L^\v^,^ strategi es and methodologies . It was felt that 
such g.ui dance would be. of direet relevan^'e to the organizing institutions in 
the design and conduct of their training activities. It was hoped that other 
. i n t e iiM t i v>na 1 organizations and the sponscM'S of bilateral assistance programmes 
r-iight ho indirect benef i c i -i r i e s o^ the recommendations deriving from the meeting 

Tlu^ increasing e::.phasis which has recently been placed upon non-formal 

education iiiade the n^.eeting t iyf^Tv^i 'N.on-formal approaches to education imply a 

need for new training st rategT^.s ancJ- priorities. In many cases the adaptation 

or replacement of prevailing tru;Jiring strategies with new and more suitable 

Tiodels may be recpiired. 
•» 

The more irrjDcdiate purpose of the meeting was that -of discussing 

and guiding the development of the series of training monographs commissioned 

by the IIALM. Panel pnrMcipants were asked to offer specific suggestions 

pertaining to the revisu^n of the three monographs* in hand: The Use of Radio 

:>: H::uit :.^:vacr^ t^rojVii^y^c by Professor Richard Burke; Learning to Read 

> * 

*nie International Institute for Adult Literacy Methods (IIALM) was founded 
in 1968 under an agreement between Upcsco and the Government of Iran. Since 
that time, the Government .of Pakistan has joined the Governing Board of the 
Institute. 

/ 
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; i.T^ /v( r<' '.clc^tfjd on the basis of their ability to 
!: I ; . I in of training in non-f.ormal education and to 
rM[,'iiT t(i x\\v development of the monograph scries. 
I. ' I' ' II to .electing; individuals who, if convinced 
! ^Ii' i:i"rioj',iMj)h series could assist with the deve- 

' ' ;.i 1 i -Mirc If; use in- national training', activities. 

'* I' : ■ '''r tli" [','in*M of Iix[)(»r'rs included: 

' . ' [1 i I <; ' ' 'II th'- devc lo|)mi'n t of the monof^,raph :.eri<v; - 

J ; i;»t , ''/.:/■ r)j' HruJuj in Adult Ijitaracrij I'rrj^jr^/rnn 

]iv I'rfjfcssor Uichard lifarkc 

!.'''if'N irt[j Lo KcnrI and li(;adinrj to [,cnrn: An 
Ai>inu)(if'h i.fj a- ' IhjnUim of Litaramj Inni,r*unLiat% 
l»y Mr-. S()h;in Jiinf'.}i, ^ 

l't'>j(j)'(ifmni'd Inntruction for Idtcrar'n Wor'Pcru 
\)y S , Th ia^'ara jan , 

Uiit liH' j) r<' J I 111 i ria ry j)jfpers for: 

()t*<j<nti;yin(j for hitornrry Work by U.S. lUiola 

Mikifvf h'.Dnlunt.ion Ojx'mtionni in Fund i f))i<il 
J,!.f<:r<um l'ro(if*rjjnn by M.S. Bholu 
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Tnh)ap(-]r. Jlndr^'^^'^.^nndinc] Virtual Literornf 
. and Vinuql Commw^^ation by Fred and 
Anne Zimmer 

Lccr,onr> for the Literacy Workrr: FTom" 



[finqyistirn by Ken Baucom 

. ■ •-. I' ■ 

Commentaries on the three monographs by participants from 
the T»orman Foundation and the German Adult Education 
Assoc-frit ion - '"'^^ ' - • 



II .4 PkCXlRAMMIi 



The panel nTCt'' both in plenary and fiorking group sessions. 
The plenary sessions were devoted to the discussion of the roie of 
training in non-formaj educa'tion, the role of materials such as the manu- 
scripts prcsented/irr training, and the' process 4nvolved in the deve- 
lopment of the. monograpfT^,,'series . .The. working ^groups had as their main . 
objective the cons i derat iorj. of the three manuscripts in hand as well 
aji outlines for four future manuscripts and were asked to offer suggestions 
for revision. ' "X. j) 

H a)N(:iJjSK)NS \ 

'I'he m()nograj)h rjcries, *'!,iteracy in Development" is not conceived 
as a final answer to the j)rohlems confronting literacy workers in developing 
nations.. Instead, the series is seen as a first approximation - i.e., an 
api)roach based on. assumptions thought to be plausible regarding training 
necdr. and the means through which -they might be fulfilled, 

11.5.1 AnnumpLionn Helatrd to the Rola of Training 

'Hie ^^X^t^J^et of assumpt ions relate to the ro lo of trainin g in 
the promotion of literacy work and the significance of literacy in the 
development process. , ^ • . 

'Hie panel took the view that dove- iimont is a complex process 
and (xne not open to easy generalizations . It would be mlntaken to assume 
either llwit literacy has no role Jn development or conversely that literacy 
alone will generate development. It should be noted, however, that sustained 
development depends upon obtaining and using Information ond that II tor/icy 
is an im|)()rtant - althoiagh not exclusive - moan.s of access to such information 
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^ J 

S imi lar ly , ■ thr re * 1 at i o nsh i t> between training a nd the success of 
1 1 tcr ac}^ proj^rammes and campaiv^,ns is a conditional one . It is unlikely that 
my major literacy programme which docs not give explicit and careful attention 

*o the trainin^j^needs of literacy staff will succeed. Literacy programmes are 

rf ^i ^ _ _ ^ _ __ _ _ 

"s*bni[)icx social undcrtak in^s . ~ Programmes which se'elT to suhstitute" enthusiasm 

: or care^ijjtlly p^lanVlcd and deliberate action are rarely successful in the long 

run. Khilc tij^ining^^m;^ be considered a pre-requis i te fo,f success, it is not 

itself^a guarantee . Tlie elements for success are se eral and include the 

1 (; 1 1 ow in)',: ' ^ ' 

1. Commitment on the part of sponsoring authorities and, more .\ 
gt^^nerally, on the pa^t of the political and social ' structures 

of the sciciety . ' 

K ■ ■ 

2. Motivation on the part of participants. 

3. A, co-ordi naftjd and real ist i c- [)lan of action. ' 

4. An organization disposing of the necessary resources nee*dtecl^'.to 
carry out the plan of action. 

5. Training. - [)r^;-scrvice and iTisarvice - i s an essential aspect 

of the j)roccss-j)y which the needed human resources can be developed, 

■> 

To sum u[), the Panel vocoj\n \ '/Mtl tijie existence of a training gap'* 
;iri(l urg.ed. correct ive action :;ucl: as thn^' to he provided through the mon()g,raj)h 
\.rri<;',. In the interest ol' ob jr-r t i i. ty.^ however, it urged that the role of 
training in literac:;/ (hirulothet f onus T^of has i g oducationj and 'of ]^-;|^'acy in 
d(.'vel(^pm<'nt be seen as' [)art dI' the broad and complex set of interrelationships 
not r'd above . ^ 

' JI .r).2 Tfw Monojf*ai>hii an a L of Tooln 

*ih(? panel W-Ax it desirable; in make the distinction that the < 
mMMograpii'; do not r-(jpresr'nt an .'ippr^oaeh to literacy but rather a **set of tools** 
which may be aclvantag(?(jti'; ly u'.ed with a rninibor of different' approaches . 'Ihi^ 
j)<)int was considered im[)(|;-t.rint ai; the monograf)hs are convoivod as flexible 
aids (or ihf training of I i t,(Macy workerr^ and not an a source of toudy made 
'.ohition;; \o the numerous prt^blrms (mtai IcmI Jn the conduct of literacy prog- 
rammrr. . Tin? a|)|) roach or strategy a(l(j|)t.e(l will deptjnd u[)on the Ideology and 
asMimptioys of those ciuuged with guiding a programme as well as the resotircefi 
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availnble, the constraints encountered and other related factors. The 
literacy monographs are conceived as a training resource which may expand, 
but should not constrict the latidude available to nrogramme planners. 
.Nor do the monographs in any way reduce the need resourceful, qualified 

.^nd dedicated staff. Their purpose is rather to play a role in the effective 
training of such staff. 

11.5.3 Monogr(fi>hs as Training ResourcP^c 

As noted earlier, there was consensus that the monographs can play 
an important role as a training resource whcra programmes are intelligently* 
designed, adequately supported and staffed by well meaning and well motivated 
individuals. It can further be expected that the ways imwhich the monographs 
are employed will vary considerably. In some' instances , they may be used as 
part of a comprehensive pre-service training course. In other cases, the mono 
graphs will facilitate the conduct of ad hoc and problem oriented in-service 
training. Nor should the use of the monographs as part of a course of self- 
study be minimized. It was urged that the editor and authors of the series 
f 

keep the'se various uses, in mind and seek to accomodate them in so far as is 
possible. 

Among the ways suggested for achieving the above objectives were 
the fol lowing : 

- The monogra[)lis shou Id be as simple ^is an adequate* treatment of the 
subject will [)ernut. Wfii le there will be a monograph on writing 
for readability, it was thought that each monograpli in the series 
should in itself exemplify the criteria put forth' in that 'mono- 
graph. It was noted that such considerations would alst) aid in 
tlie translation of the series. 

- It was recommended tfiat the monographs be i)resonted in an active 
I)robl(»mat ic format. Th(?y slioufd not so much' present a set of 
Jinswors as an invitation to reflection and critical thought, 

* Wrt^irovor possibj(^J, tfir uionograi)hs should bo in u semi -programmed 
' formal In order to rfiallenge the reader us well as to facilitate 
s(5lf stu<ly. 
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- It was felt appropriate that monographs dealing with more 
techn ic;j I subjects such as evaluation Jnd organization 

be written at ;j somcwh;jt' higher level than those dealing 
with more geney.-j I su b jects si|.ch as the training of instruc- • 
tors or the preparation of TeadTiTg materials. The authors 
should, howevor, romembef that the goal of the series is that 
of providing a basis for informal dialogue among project staff 
from all specialties. Accordingly, none of the monographs 
should present unne cessrjry difficulties . The series should 
make information available at a general enough level so that 
the reader will both grasp its significance to the conduct of 
a literacy i)rogrammc and - if needed - be able to apply it to 
the probleins at. hand. 

- It was rc'C()niinoncJe(j that the nionograph series be self-contained. 
That is to say that the monographJi should be useful by themselves. 
At the same timo, tlie monographs should serve as guides to furthei;- 
study, 'llie inclur.ion of an interpr(;tat i ve bibliography, i.e., a- 
g.uide .to the available r(*ferences and case materials, would facili- 
tate t h i s g,oa 1 . 

In keeping, with The pr'inciples set forth in the preceding paragraphs 
and in view of the d i f f i cu 1 1 i (v; of formulating general guidelines for the 
conduct of non-formal (iducational programmes, it was .Suggested that the rnono- 
graj)hs series ''diould remain, a:; it h;is been conceived, doscr* ptivc and illus- 
trative rather than [)rescr ipt i v(? . The illustrations u<^ed should be from on-' 
going projects and should he 'iuff j ci ent ly identified .so that the reader, if 
he f;o wishe:;, could se(?k additional information on the innovation, its ope- 
rat ions and integ,ration into the [)rojoct as a whole. 

It wa'i agreed that the monographs should bo sufficient in them- 
selves. As noted, the '.eries sh<iuld be open to a variety of uses arid should 
he direc-ted to the provision of a core of e.sscntial Information for tho middle 
IvvcA literatry worker. 
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II . S . 4 D' ' fi n i t ion oj ' thr^ .V i d'l i r L>-f), " /'/ i t f- ra Wo rkcr 

The reader of the mon{\i:raph was assum(?d to bo a middle level 
literacy worker. Who is she/ho? What is his/her level of education and 
decree of experience? What are his/her capab i 1 i t • es? It was realized 
that middle level will^he defined di f f erent ly in different countries and 
pro)^rammes , ^ liven within the same setting the middle level evaluation 
specialist will be quite different in background and experience from. the 
middle level supervisor. Discussion of the middle level worker resulted 
.in the drawing, up of the following profile. 



Posi tion 



Nat ion a I Head 
National Staff 



'nif: MIDDLFi LHVliL LITHRACY WORKER* 



Title 



^Trainers and Teachers 
of I/iteracy Personnel 
National Centre 



*Ref', ional Head 
Rc^', ional Staff 
*Di strict Head 
District Staff 
Local loach or 



Rcspon?»ibi 1 i ty and 
Quali f ications 



Sen ior Officer 

Prov i nc ia 1 Adu 1 1 liduca t i on 
Off i cer 



l-f) years experience 
Responsible for ."^0-100 
teachers 



Assistant to Senior Officer Graduate with teaching 

experience 

Adult liducation Officer 

l:x- teachers on the^ way up 



Sul) jc( jr^ Mat t(ir 

Short Adult 
ii(hicat ioii Cburnirs 



C)ne year adul I 
educat i on 
(I i p I otiia 



CAPAjJILHTliS 
I'-X])er i CM)( e Lan^'.uage 



Primary or second- 
ary I (»achi n)'. 



Iixt(5ii'; i on work 



Tool Ski 1 Is 



(lood command Variable exp(;ricnce in 50 If 

of loc;il and instruction, dJscusHlon 

or national ski J Is 
lan^.ua^'.es 



Able to ■ 
handle 

un i vorM i ty 
l(5vel [irif^llnh 
(or I'ronch or 
Spanish) 



Some transfer and 
appl \iit^t\oT\ ski II H 
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I'l-VLLOPMi.NT 01 nii: M0\0(-1(AP1I si:fui:s 



f Tne steps in the d cvelopinent of the monograph series were 
dl.sc^s^VeJ by the Panel, Ainonf; the major steps to be considered were 



jj^tjjnTiinin jj the topics to be treated in the morfograph series : 
Panel members discussed the relevance of^ topics being treated 
in tlmse monographs alrjeady commissioned and offered suggestions 
for future manuscripts. TQpics su^^gested* were : the politics of 
ot 1 i terncy,/ methods of needs assessment , mass media in adult 
literacy odueation, literacy in urban areas, the plannin g of^it- 
cra'cy j)r ot',r ammes , lessons from cu Itural anthropolo'gy , l^e'ssonT ~ 
t roin socKTTo gy , "and indi) :enous a pproaches to education , r ' 

■a 

•2 Id entifying qualified authors and commissioning them to prepare 
monog ra[)hs : Professor liho la\outl ined steps, being taken to 
f)roeur.e manuscripts by Latin American and African authors. He 
noted, however, that the ju'eparation of the monographs is most 
easily undertaken where the author enjoys a level of institu- 
tional co-o|)ejrat ion and this condition is most likely to prevail 
in the more developed countries. It was noted that where an 
author in a developing country encountered specific problems, 
tl^e I1AI.M would seek to make special provisions such as modest 
iuridinj', for staff and material assistance. 

•'•^ .^'v^Al'iiiLL^J'j^A^V^^^^ '^"^ desired format to prospective authors 

^.^^^1\1:L^LA.^L JrJ} Participants suggested tho ccTmpi la*tTon 

of "f^^^^^ i' or prospective authors . It was noted 

that -Hie (General liditor had prepared detailed correspondence with 
f)rosj)d*t i ve authors explaining the purpose of the monographs. ' In 
his letters there has been fre({uent reference made to individuals 
whom the author knew and who the General liditor felt^ typified the 
audience to ^whom t.he series is addressed. It was ret()mmended 
that the Clenera 1 l:d i tor use his own judgement in , the determination 
()f the extent to .whi ch a standardized set of guidelines would be 
helpful . • 

* ■. 

1) .4 I^^ve_lo])i n).: iiKicha^^^^ rovi owjng and r evision of tlie 

'"'!'l'*-.L^\''.*i!A''/ '^'^^^^^ Tfr St Panel c)F1ixpVrts moctinfi, t¥c~3ubjTct 
oi thi?; paptir, is the outstanding example of a mechanism for 
the reviewing ol" the manuscripts. It brings tbgcthbr scholars 
on subjec t matter and |)racti t.l oners from the field. Tq the 
(extent possible, It was recommended that all mpnogruphs be 
• r(.'V i ew(r(l by similar pnn<5ls. The three authors whose rjianuscripts 
were revitjwed in lierlJn strongly endorsed the usefulness of the 
Pane I |)roce(luros . . 
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5.5 '£cstinK of the monographs jn_usc: It was strongly recommended that 
provTsions he m:n\c for c^rnJi-olT'ed t est i ng 'in use of. the monograph 
series. This testing would occur in trai^ning workshops where the 
monographs might be used alone or in conjunction with other 
materials. Wherever pos'sible, the authors of the monographs 
being tested should participate in order to observe both the > 
strengths and weaknesses of their manuscripts, / 

5 . 6 Reproducing the monograph's in an inexpensive and effective format : 

* As the monographs will be used in the field settings they- should 
be ruggedly bound. The quality of reproduction should be'^sVich 

^ as to facilitate reading and assure that the monographs will 

• receive favourable and serious consideration. It was felt that 
the i ni t ia Wproducti on run of the monographs should be limited 
to perhaps two to ree thousand copies each. 

• ^ f rnns lat ing the monog raphs and adapting them to particular training 

c ontexts : The need for the translation of the monographs into 
^^at i ona ["arrd^i nternat i ona 1 languages was recognized by all partic- 
ipants. In pursual of funding and assistance in translations, ^ 
Panel members suggested extensive contacts with regional and national 
organizations working in the field of literacy and non-formal 
education. There was a g.eneraj feeling, that^'more than a literal' V 
translation mig.ht be recjuired to assure the adaptation of the I 
monog,ra})h series to other eco 1 og, i ca 1 and cultura 1 settings. This / 
mig.ht be acliieved by translations which are culturally sensitive 
and true t(j the Ldejs and purposes of the series rather than 'fy 
. technical criteria alone. There was a strong feeling that this f 
same {lurpose could he achieved by the^ development of- a ''family 
of materials" around the core of the monograph. Such materials, 
might take the form of teacher's g.uides, work sheets, discussion 
guides etc. lor the monog.raphs to serve their intended purposes, 
they must be a:; widely distributed as possible. The IIALM offered 
a.ssurances that it fully endorsed this objective. ITiere are no 
plans to obtain a copyrig^ht for the series as reproduction in any 
and all forms is encouraged. The Institute's only obligation in 
this matter is to seek to 'assure that its contributors , receive due 
credit for the work which they have perf'ormed. Should' a commercial 
publisher insist upon a copyr'igjit ' > protect himself against other 
commercial editions in the same language, it is understood that the 
Institute will be the holder- of the Copyright aYid will grant permission 
to reproduce copies to all organ i z.iti ons or institutions who propose 

• to use yr make available f'or use the monograph on a non-profit basis, 

ii.H Revising the monogra])hs : As stated above, it was felt that the initial 
production, run of the monograp hs shou ld be limited, 'Ilie printed T 
moriograpli should not He seen as a f in fsRccT product but as an inter- 
mediate point in the [)rocess, the purpose of which is the improvement 
of training in literacy work. The testing and t(5St 1 ngr I n-usc noted 
above !;houl(l provide the author with valuable lessoi\s which mif'ht 
he i ricorporated in future verslornof the monographs. In this 
respect, it wa:. fell thrit the numl)er of monograj)lis in the series 
' should be? limited to somcj fift(;en or twenty dealing with topics of 
high importance and )ieneral inter(rst. Resources and attention 
should bo devoted to tjio improvemcjnt and revjnion of the series 
rather tlnin to the ex|)ansion of its covora>?o into llelds.of perl- 
plieral Interest, 
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II.() INSTITUTIONAL C:0-OPl:RATI ON 

An essential point upon which all were agreed was .that the 
production of the monograph sc«ries should be a public undertaking. The 
series is intended as a. service to the qonpuaity of literacy workers. 
The authors, the General Fvditor and the sponsor of the series, the 
International Instit^ite for Adult Literacy Methods, welcome the co- 
operation of organizations - local, national and international - and 
individuals in the development of the series. , In this respect"", the 
Jnstituwc paid tribute to the (icrman F'oundat i on . for Ihternati.onal 
Development and the German Adult Education Association who afforded 
them valuable aid in the organization of the Panel meeting at a point . 
at which the conception of the series was flexible and the purjiose of 
the authors and editor was that of seeking guidance and suggestions 
rather than the defense of a finished product.. 

During the final sessions of ' the l\anel^ participants expi^essed 
an interest in esfiib 1 ishing furthe r institutional contacts with the 
sponsoring. fjrj;an i zat i ons with resi)ect to translations and use of the 
monog.raph ser i es . 

Although each part i ci i)i^nt was speaking in the capacity ofi^vin 
Jnrlividual, the German L'oundation, the German Adult Education Association 
and the International Institute for Adult Literacy Methods held' firm hope 
tfiat ;;ome of the possibilities voiced" will come to fruiton. 

Dr. Koh)it expressed interest in the translation of the Burke 
inonog.raph on the uses of radio in literacy into the Thai language for 
use in a workshop presently being planned. Mvn. Ayman considered that 
the^ Iranian National Committee for World Literacy Programmes could 
undertake translation of the mono)',raphs into Persian for use in Iran 
and possibly Ih Afghanishtan . Dr. I'WttahipouP'-ktlded that the NafiohnT 
Centre for Adult liducation and Training in Tehran would also offer co- 
operation in the translation of the monog.raphs. into Persian; 

•\ 

Ut'.'^ Khatar noted that ASj*IiC might \)0 i riii trumon ta 1 in the 
translation of t)ie. monographs i nto Arabic. A/)^\ limhim of the Sudail 
a>/rood that the monographs would l)o of high value and put to uiio if 
available in Arabic translations. 
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Df\ noted thv ir-ofii lrtoS''« (>f the monoi^raphs to the 

Niv.crian Atlult I!{liK-ati()n Movc^nent ..nul the ;]V;> i lab i 1 i ty of resources for 
translation into national- 1 an.Mia'.-^'s . lie indi<*atcd that he would explore 
t)ic poss ih i 1 i t i es {){' ori'^an i zTi t i iMia 1 co-optM at i on within Ni^^rria. 

"'Ojoi-o cited inre;;'cst amon^^ orj'.an i 2-at i ons within Tanzania 
ti> t r:. >(' monoKraplis into Kiswahili. \\v noted the potential use- 

fulnes: (li..; ffionc^g i*a phs on evaluation and ciri'.ani zat ion and aj^reed to 
[jursiic the estah 1 i shment of te ';t i n^^- i n-use situations for those monographs 
i ri 1 an r.an i a . 

/W. .;; noted the ef fe<:t i veness of the A(hjlt liducation 
Associations in India in the printinj', and d i st r ibut in;', of educational 
materials and su^^'.ested that tins fii;itter he pursued with th<« Indian 
Adult I'ducation Association. 

Mm. Krrhn mentL(^ned Wor Id i:du( at ior^ , Inc.'s contacts in some 
twenty coun t r ies *arul offered to faiilitate contacts and co-o[)erat i on in ^ 
the tentin;^', c>f the rnonoj>raphs . 

Pt'r>j\'iu:(ji' Kocou) cited the importarue oi' involvinj; rcp.ional, 
national and local authoritiei; in the diffusion of tlie mono^^raphs. lie 
offered hi:^ full •aip[)()r t in tlie promotion of tlu^ monoj^ra[)h series. 

iJi'. lirmayini noted tlw.^ n.iay levels and ways in which Unesco is 
involv(HJ in literacy. Aii Trainin): OfficLT t)f tlic Literacy Division he noted 
his inK^rev.t in the- fnf)n'oj; r'af)li lieries -i:m1 liis willingness to onco(/rap,c their 
u:viv.e . . 

Mr. Kr'u},'>/nl! c i rc. u 1 a I (/d a list of f)r'Of)osals rolatinv, to the 
translation iuy\ usf' of the iiu)'n{)j:rap[i!; in trainin)'. and tostinf^ situations 
in wliicli \h(t Cerman Adult Irducalion A''.:;oc i at i {)n mij^lit [)ar't: i c i pate in Africa, 
lie listed rej'.ional co-onl i rja t i on eff(h*ts hy tlie DVV's Accra office; dis- 
tribution of the mono^:ra[)h!; in Zaire, Chana and Somalia; devolopmont of 
te!;tinfj sitai'ations in l:iivc. and Chana; and condj tl oris for support in tho 
I)roduct ion jUkI t'rstinf; of Kiswahili ver;;i()ns of the monographs. 

iJt', Mu/ /rr' i:x\)nr:,y,':d I he Cerman I-otjnda t i on * s Interest in assisiinf: 
with tho orf;ani/.ation of a second lixpert l^ano I for discussion of .subsc(|uent 
monographs and in jjromotinj.: the use o1* the monograph scries InTiust Africa. 
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CONCLUSIONS 

Tlie Panel conc;lud§4 its deliberations on the afternoon of 
the 17th of July Memix-r^ re?icstcd that the Final Report make mention 
of thc r apprcciat or, . the GerHian Fouhda ion for Intematiorra 1 
Development for the excellent or^anizat' on and support of the Berlin 
meeting as well as for the friendship and hospitality they had 
experienced in Berlin. All participants agreed that the Panel had 
provided an effective mechanism for informal discussions, small 
};roup meetings and plenary sessions. The work programme for each 
setting was carefully considered in order to maximize the advantages^ 
and minimize the disadvantages. I t was strongly recommended that 
sponsoring agencies should consider the holding of a second Paney/in 
1076 to discqss furtlier manuscripts. 

It was considered rh t the. meeting had provided valuable 
^ excliangcs of views on a topic of emerging importance: training strategies 
for the promotion of non-formal education. The Intqmational Institute 
for Adult Literacy Methods was commended on its initiative in preparing 
and suppo in a muc ne ded series of training monographs. The General 
r-ditor and tiie Director of the llAlM in turn, expressed their appreciation 
for the evident attention with which the participants had prepared thcm- 
■ielves for the meeting and the positive suggestions and offers of support, 
for the promotion of the series made by members of the Panel. 
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•y.- . Iho working; i^roup Toports which comprise this 

section of the Panel Report are tl\e results of group dis- 
cussion on the seven items of documentation offered for 
consideration during the course of the Pane 1 ' s. dal iberat i ons 
Authors of five of the items were present and participated 
in the discussions." 

V. ' • ■ t In appcndini^ the reports of the working groups to 
t)Ve' 'rarlt^^^^^^ effort has been made- to altar the form 

!6f .;tRic.;4ndividu rejSorts. Material from the reports has 
l\ctei^^^'^;fc in summary form in the main body of the 

/i^c!pc>j:t';.,.-u',t'se If.. 
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Woikl-ny; ^rouj^ 1 IkU as its j^^riiUMpIo task, the ox;imination 
of the mono^zruph by Mr. Solvan . S i ni:h . Learning to Road aiui Rea dinv: t o 
Learn: An Approach to a S\"stom ot' I.itoracv Instruction, and the 
ot'ferim: of sn^v^estions tor inclusion oi' material and revisions in 
the maiuiscri^n. Members of th^" incliuled; 

Mrs. Lilly Avman, cliairperscm; Mr. Sohan Sin>;h. author; 

Dr.. Rouscihi Khater, Mr. Joseph Mju')>;olo, Mrs. Weist, 

Dr. Josef Muller, and Mr.ifJ^^'wid Kah ler/ rapporteur . 

■ v-^^'^ *' ■ ■ . 

Conclusions and recomnendat ions of the >;roup re>;ardinR " 
Mr, Singh's monograph include:. 

1. The monograph represents the author's approach to instruc- 

tional materials whiv'h is based on his experience in the field and 

his concept of reading and writing, 
r- 

2. The identity of the target audience for whom this monograph 
was prepared was discussed v;cll as the need for the inclusion of a 
statement to that effect in the General Editor's preface to the monograph 
(^'middle level literacy workers"). 

• 3. Revisions alreadN-^ndertaken have enhanced the readability 
of the manuscript as well as having considerably shortened.it. -It 
wa*s felt that further condensation and reworking of certain portions 
of the manuscript would yet be beneficial. The reworking, in the form 
of exampl if ications of the workbook and 'guidebook advocated by the 
au^thor, would deal primarily with the arithmetic portion of the mono- 
graph. Another area needing revision is that of chapter summaries. 
It was felt that summaries should be more reflective form-wise of 
the chapter content (check lists '.-^tead of paragis^phs) . The . 
chapter dealing with format was :d as another area for revision 
a^ well as inclusion of more thorough treatment of the different 
aspects of the physical make-up of the materials (page, size, print 
sire, illustrations, lay out, etc.) At the same time attempts will 



\ 



28 



be v.\:u\c to ^.vrroct. -a t\Mt; iir.baKnKo in treatment between the sections 
aealijii: with readiii^^, and writinc runl that deal in>; with arithmetic. 
Iliese; revisions wil l be luuloi ; kvn by the. General Hditor and the staff 
ot t^c llALM and these will then be submitted to the author for his 
cons iderat il">n . ^ . • 

4. Tl.ie >^rpup as well considered the stages. of learnijig to read 
and write and the Concept of reading and writing as basic factors 
intluencmi; the construction of -instructional materials. They 
theretore should be dealt with explicitly in the monograph. 

5. Members of the group would like to see thfe inclusion of a 
statement of the criteria upon which the author 's' ch^Oice of method 
of teaching reading and writing is based, as the choice of method 
is dependent upon various factors, one of which is language. The 
S:u;u Isolds true for content, style and -vocabulary . 
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h'SPORT OF WORKlNil CROIII' II 

Our discussions were on llie Use of Radio in Adult Literacy 

Programs by F^rof . Richard Burke. Members of the ^roup included: 

Mr. Safi El Hashim ' - ' 

Dr. Kowit V. ' 

Mr. J. Klicker 

Dr. James Ogunlade (Rapporteur) 

Mr. ^.R. Kidd , . 

Mr. C. Bonanni 
Prof. Richard Burke 

Our order of discussions 'were - 

1. Context - Radio as a^medium of instruction - atnd what are 
the political, ideolo^cal and national policies that affect 
context . . ' 

2. Learner - participation - curriculum preparation - ' 
Maintaining Interest 

Groups and classes 

3. Volunteer Leaders - Monitor - Animateur - Preparation and 
roles of these. 

. 4. Variation - Use of Radio Programme in the Context of: 

a) Literacy Skill. ,^ 
' b) Information 

c) Reinforcement 

d) Others . • / 

5. Organisation of the R^adio Prbgrajmnes in tespect to: 

a) Other Materials ■ ^ • 

b) Group Organization * ' 

c) Support Services ' 

6 . Questions of: 
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a) Demography i.e. (i) age groups of family group 

(ii) Uraban and rural population 

Q ^3 Feedback system 

ERIC , ' . 30 



Autliors Questions in respoct to: 

a) Clarity . 

b) Interest * V 

c) Accui'acy - 

d) Sufficiency ' ' . 

e) Balance ^ 

f) Utility 

Re commendat i on s 

CONTEXT:': 

In. terms of the^ context of the monograph, it was the opinion 
of the group that some information should be given about 
practical training that is neces.^ary for the effective use of 
radio as a tool for a literac>^edujcatioa. It should also be 
stressed in the monograph that radio programme used for 
-literacy .education, will be affected by jthe political ;^"iedo- 
logical and national policies of the area. These should 
be clearly stated in the monograph bearing in mind ^he target 
group for which the -monograph is intended, 

LEARNER 

It is th^ viiew of the group that something should be saiH" 
about the range oi listening pattern of the audience in xhe 
monograph. This, it was felt, would' enable the literacy 
worker to determine the length- o;f the radio broadcast. 

VOLUNTEERS etc. . ' ^ . 

Because of regional variations or situational variations, 

. ■ • • ■» ■ ' 

It seems profitable to define in the monograph" the various 

. . . ' ' ^ 

meaning intended for words such as monitor and animateur. 

The roles of these people should also be stated however 
small. 
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VARIATION - USE OF RADIO PROGRAMhE 

There should be more comments on reinforcement in. the 
monograph. For example when the plan is to teach the letter 
tiQft certain words that contain the letters e.g. "book", 
look", cook** should be stressed. Another example of 
reinft)rcement is that the head or chief of the locality 
cbuld be asked to talk about the importance ^r'the problem. 
Apart from teaching basic literacy skills, the mpnograph^^ 
should contain how the context of the radio broadcast should 
contain essential information about the knowledge to be 
imparted,, to the target group (e.g'. information on health, 
nutrition and family planning). 

ORGANIZATION AND DISTRIBUTION OF MATERIALS" 

< 

The distribution of support^^ng materials such as literature 
and prime.rsis not emphasised .e.nougb in 'the monograph- Th^s 
should be improved. Mention should also be made on how 
equipment should be distributed and the establishment of. 
local service stations. Since the monograph aims at people 
in the rural areas , ^emphasis should be placed on getting 
the supporting materials ready at least months be'fore the 
programmes, come on the air, 

OTHER QUESTIONS 

This monograph is addressed to field workers in rural areas, 
thus it leaves out people in urban and slum areas. should 
also mention which programmes, are suitable for the different 
demographic groups - whether of age groups or family groups - 

AUTHOR'S QUESTIONS 

The author wanted to know whether the monograph is cle4r, 
interesting, accurate, sufficient and useable. It was the 
view of the group that the monograph is clear, interesting, 
accurate and useable, and that if the above suggestions are 
attended to, it would also be sufficient. 
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8; Hb:CVyMh\\?ATIOt^S ♦ 
*n\e ^^roup recommended that: 

a) A monograph be conimissioned to deal with the use of 
other means of mass media in adult literacy education. 

b) Information leaflet or another monograph be written about 
what the administrator/planner should know about "The 
Use. .of Mass Media in Literacy Education". 

cj There should be a monograph on how to deal with literacy 
education in the urban and slUm areas. 
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RLTORT OF WORKJ'NG GROUP TI T 



Tlie report of this group will deal only with its review of 

the monograph on Programmed Instruct ion for LitVracy WorkeYs by 

S. Thiagarajan. However, many of the comments are intended to have 

more general applicability to other monogra|^s in the series and 

particularly as suggestions to authors who are just now beginning 

to write their drafts. The members of the group included: 

Dr. John W. Ryan; Mr. Werner *Kewe loh ; Mrs. Martha Keehn, 

(Chairperson) 

Dr. Ahmad Fattahipour; Dr.' David Evans and Dr. S. Thiagarajan 

(Rapporteur) . (Author) 

As part 6f our discussions we asked Dr. Thiagarajan to 
summarize the major indicators , of effectiveness which he would 
seek in a field test of his monograph. These are reproduced 
below to serve as a reference point for subsequent comments by 
the group. 

Effectiveness Indicators 

1 . . COMPETENCIES ACQUIRED: , 

Can the ;learner demonstrate the mastery of learner 
analysis, task analysis, 1 i teracy-ski 1 1 s analys is , and 
evaluation? Can the learner demonstrate proficiency 
in these skills by applying them to a self-selected topic 
and producing a programmed learning instrument for a 
selected target group? 

2. INSTRUCTIQML INDEPENDENCE: ' 

Is the manual independent of the need for teachers or 
other inputs? Can a learner work through the material 
successfully without needing other resources? 

3. TRANSLATABILITY: ■ \ ' , ■. ... 

Can a non-specialist trans later cultural ly and linguisti- 
cally translate the materials without the need for constantly 
• checking with the author. 




IUh's the leanuM- pr>:^^k'ss tlu* following attitu(Jo^\ about 
proiM-nmnuvl i t riu' l i on upon completion of study of tho 
nunuKi 1 ? ' * " . 

- that Jcvelopmonr of insti'uct ional materials is a systematic 
proct^s . • ^ . > 

j - that- tlie adult learner should be involved as a collaborator 

before, Jurini;, aiul after the design of the instructional 
mater ia I s 

- that repeatOkl testing and refinement is essential to any 
material and tluat one never produces a permanent version ' 

- that there are alternative approaches to instruction and 
that the principles and process of programming can be applied^ 
to many different approaches 

Ihe followani; are the su>:gestions of the group about the 
monograph grouped rough ly under the headings of Communications and 
Teclinical issues, ^ It 

Cj^i<K::\:: :cK:: : i laKjuaje^ fomaty media) 

- b^uggest test 'trames' and exercises be added at the end 
of the chapters ,. 

- Suggest the use of an actual programmed learning sequence 
as part of the text in seveiral places so the manual 
'practices what it preaches.' 

- consider reducing the amount -of technical terras included. 

? ■ ■ , 

■ Siiggest that triteria be developed to judge the benefits 

of including specific new technical terms^such as/ 



- importance of the' term to the subject 



- frequency of use of the term in the text 

- ease wit-h which the term- could'be put into simple 
equivalent phrase 

- degree of use of the term in pther literature which the 
learner TT.ight be expected to read for further information 
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- Sui^,^est inclusion of a ^'Jossary where new terms are 
clearly defined, preferably with examples 

- extent to which repeti tiyeness of . material . (e . g . 
.Statement, treatment, summary) is necessary in 

light of length of document 

- Suggestion that to make it shorter either Several of the 
later applied chapters be dropped, or that two volumes 
bo- considered al chapter^ 1-8 as a basic document a^d 

bj chapters 9-12 as a more applied statement 

- Consider replacing /'cOndom*' example which limits audience 
and location acceptability of document but is not central 

to basic message ■ ' 

^ . • 

- add examples and comments suggesting that women .as well; 

. as men cj^in be taught with methods discussed. Use. nutrition 
or heaUtii, or other fields of interest to women. 

Feasibility : ' ^ 

-J2^e level is well beyond that of a typical literacy worker' 
in many settings:. Could be profitably used in 'teacher 
training institutions or in training of^ trainers of literacy 
workers , ^» ' ' ? > ' 

- possible conflict with traditional learning models which' 
emphasize personal relationship between learner and teacher, 
and which emphasize learning ffom ktatus authority figure 
who is seen as expert. Learning- ftom . a Written source 
alone may be less acceptable or may at least require time 
for introduction and acceptance. 

- add discussion on designing programmed materials • which 

are not consumable ^ i.e., which can be used.ov^r and over - 
by many different learners. ^ ^ ' ■» 
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- expressed concern over confusion that might arise from 
the historical variations in the meaning of the term 
'•functional" as used in the monograph 

- effective if target group are literacy programmers 
rather than literacy workers 

- that programmed learning does not stand by itself and 
must be supplemented by other didactic approaches such 

•as 'demonstrations 

- that discussion and examples be used to indicate ways 
in which the material can be made directly relevant to 
the local situation be given e.g., replacing the Thakali 
by a Yam, dealing with polution, or modem tools. 

Air^.i'opriatcncss : \ 

- manual very appropriate in providing examples extensively, ^ 
and in presenting to reader clear set of procedures useful 
in any instructional materials development. Process valuable 
even if no programmed materials are to be'^produced . - ^ 

- examples clear, well presented, and backed^up by clear 
diagrams and charts summarizing major points of the author. 

- will be good resource of second spiral nature useful for 
those who are "reading to learn.'* \ 

- likely to be most useful to upper-middle level workws 
at regional and national level. 

General Comments ; 

- concerned that literacy compk)nent of the exampies never 

> really drawn out of show how frames produce BOTH functional 
learning as well as literacy practice' 

■■/'j * . ' ■ ■ . ^ .■ - 

37 ' • ' 
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some clarification of chapter three be undertaken to 
make format closer to other chapters and to highlight 
more clearly the relevance of adult . learning to prog- 
; rammers task. In chapt^^r* three clarify the relative 
appropriateness of programmed instruction for illit- 
erates, pre-literates, and neo-literates . . Discuss 
problems peculiar to application of this method to 
illiterates in p^irticular. Give examples of this if ' 
at all possible, e.g. , Egyptian model. 

- consider modification on paragraph about Freire to be 
less sanguine about similarities of his philosbphy and 
that of Programmed instruction. 

Overall' reaction- was that the monograph was clear,. well written, 
provided a ,moit valuable example to other authors. Particularly'note- 
worthy is the precision in setting limited goals and summarizing theme 
clearly. ^ ^ 
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Report of tho work m.^ group on the Zimmer monograph 
Toward UnJcrstandim: Vis iKil Lit eracy and Visual Conununicution 
Members of the Group: Mrs. Ayman; Dr. Khater, 

Mrs. Klicker;.Mr. Burka-Reporter 
Ciene rg 1 Obse rvat i ons ' ' 

KfHiere is a ,iireat deal of valuable information in this 
monograph, but without the illustrations, it is difficult, to evaluate 
its full impact. Rough pencil sketches would be helpful in judgin;!- 
how well. the authors have combined the visual and verbal elements in„ 
developing their-material . ' We felt that th6 monograph though ° 
interesting in essence, could do more to engage t^ie reader . The 
reader could be asked to make his own .drawings , to complete drawings', 
to give his own examples and so forth. A series of ' specif Ic tasks 
to encourage the reader to participate actively in his oWn learning " 
would make the monograph much more useful. ., ^ 

2. The authors seem to 'direct .their remarks^ to fellow 
professionals in design and audio-Visual communication, rather than 
to the fie 1^1 worker-organizer. The monograph- would be more useful 
N to literacy field .workers if emphasis were placed on using and ipter-- 
preting e.xisting vi^'ual materials,, rather .than on designing, producing 
and distributing new materials. ■ «■ * 

5. The authors seem , to tre*t visual "literacy as an fend in 
itself, with almost no mention lof th^jorelation between learning from 
the visua'l and functional Utefacy. Li ttU, mention is made of the 
ways in which visi^aj li teracy 'can- .assist the learner in dealing with 
concepts .nid abstraction . Littfermenti*on is. made of some of th . ■ 
practi ipplications of visual literacy such as learning to read' 
bluepr: charts, machi.ne drawings And other similar' material,. 
Tlie authors indicate that the practical aspects of visual literacy 
will be dealt with in Chapter Three, but these applications should " ' 
probably be treated earlier in the monograph.- * 



Er|c . . 39 ' 



- 7,7 



Content and Style • ^ ' . 

A . Content 

. . \. Thegroup questioned-the need for the extensive 

- historical treatmfcnt of the development of communi- 
; 'Cation. If thg authors feel that the historical'^ 
'^^perspective i?5^ necessary , they should^inc lude the 
developmcjit pf hieroglyphics, pictographs and 

^ early forms 0f writing and- rjisual representatidj^fc 

■"f ■■ ^ ' ' ^ ■ 

It wa^-felt that their inte3r|i:et^t of history 
• was svp^erfictial, and)^n\,fOme^-^^^ inaccurate 
or misleading .. y ^ ■ ' '' "vrv ^- V^-V 

■ ■ Some d^, t}^. reraarksfifcn the so^^i«4:dgy of communi^cation"s. 
. were, a bit superficial ; - . ' . ' ' 

B. styi^../;r V,,: '.^'^ ■ ^ \ 

1. The monograph needs considerable work on organization^, 
structure and sequence. /' 

2. There is little relation between the sub-titles and 
the' actual content, especiially in Chapter One. 

3. The authors need , to clarify and highlight sorae^^if 
their terminology for the^benef it of those readers. 

^ who, are unfamiliar* witfj the principles of visual 
coiranunicatibn .. 

4. The authors seem overly apologetic about their 

**W:estern. orientation'^ .' [ ^ T 

' ' ' ■ " 'J V . ' ■ ' \' ' • . ' 

^' chapter summaries are repetitions rather than 
. ^^.troje sununal'ies ■ . ' . . 'i- .-, ^ 

Conclus^ions and Recommehdation^ 

, ■ * * 
1. The group feels that the monograph, though interesting 

in essence, should, be or ienjiied ingre toward the user than 

toward the proddcer of visual materials in the teaching - 

of literacy^: "[ 



' ' ^ * ; 1 l'>i--> t r at i ons not on I y anu) 1 1 1 
4 ' ' ... / ^ 

■Kuj ^M.'-iplrr,, n^^'t }w ;.Min!.. tlu-y arc makni^u but mure jr:j)(>j-*, 

U' ''HV-i/.c t!i( r-.-ilcr i ^-.-cifk- learning tasks t h rpu/jiou I 
t lu' \:\i)nn:\ r.i ph . . ■ ' , 

Thr a-jth'-^f. '.lioijl 1 If-/. (•nir)has i s on the drvo I opn cr,! t 

<>t "iNt-'.lcrn" iriufj^", <>r i:ia:.:. c (unjTiun i ca t i (^n , and considerably 

^-''iM'^iia*. 1 -n way!, lu wb.ich culture oriented 

-^'•^•^^ mapTi- in a mJ in the teaching', of literacy. More 

''•^!'^»'^ - ^v>r . un* (jue'-t 1 ons such as "how do these, - 

- li.'lr; .ji hifM](;r b'arrijnf" 'Miow can professi ona I I v 
'1'-'^ J 5!Mrci .111,1 pruilcd mater jni.. supplemented for •■.j)ec i f i <; 
, learnifi;: ta-.P," and "hr.^ c;im the field worker be r.f 

• r-^>-]-.r -AUi in . ■ v ,i 1 ua t i n;; thf* <-ffecr'. of cu 1 1 ure -or i en t (ui 
1 Mia 1 i:ia r ( ■ r j a 1 . " 

'111'' author-, '.hoiiid read ('aYefuIly Mr. Sohan S i n^h ' s .mono - 
.".^^'M'J>t iMi<- thf two thr[ii( -, ;jre viiyy closely relat<*d. 

,nmv.\i-i\\\ on th' It.ni' oMi iiKino;' r ;ij)h on linguistics 

• I^i^^i^ilt to. )0'i:;r' the f'iono;Ma |,h i vam \\\*- out J i ne . . . au t h/> i 

' '!"■' I'^li'^'t' Ml J i ii'.'u I '.t 11 . r r.;i(l(.r-. tnay not br fainilj;,r 

W I t ll T <• nil J noj o;; y , ' r 

1' ;'[''-,-.ar/ at tin- l)f'}:inninu of the moiKj^raph mij'hf b^- 
hf I pf N 1 . 

I» . il-.'- a-. Ji^lli i.tli/fd t eriM j MO Io(;y a.s 4 1 h 1 e . 

■ ■■'Pl'n^at b io rf,,. aibicHt -.hould [>e more pro!) 1 cm- or i rjrU «-d , 

'H'd )'■.'. I hf-nr <-t M ;i 1 . riore ir.e of personal expor i tMK c , 
'■p«*< ill' I n-. f an( . 

• » J')fi iw«) l)«-iilin): with fb'* written lnn^Miiif;e, 
A, Too far ab(jve t hr level of the rVadn r' . 

IJ . May ipM br thr^ i^-.poM-,ibi h ty of tho rrtadcr at this ]cv.-l. 



- " l.c'^Sf)!!'. from L ] n;M J i T i ("^f' . r- t hf l.iT«Tacy Wc'rkcr: by 

• / ■ / 

Iht- i)U;nu)er^ ol T}i»- r oiiji i iir 1 : m . 

Mrs. Wcist; Mt\ Kvaii; Mi* , iicMutnii; Mr. Kc-wcloli; Mr. Kahlcr 

{■Oj.i i r rTKin) { Happen rt (MJi ) 

Hif. i;r()ijp IClt th;]T a tnanu/il on I i rii'jj i st i cs in relation 
to i J tf.-ra<. y J cachlrii' won hf a (jd i r <; s niarT*T.s of interest to a i)opulatjon 
lar>:Vr than rh(;ircl»j worh-r and i ru- ! nd i ri|'. policy mak(M"s and otiiors. 
The j'.roiif) .''rnphas i zed that the (nariual shouhj he as j)ra(tica:l as possihlr- 
and (jesi)^'(l tohriri): th/' r ^n t r i hut i ( m of 1 i nj'.u i t i cs to tfie |)rol) Icrii'; 
of 1 i t e ra cy wr)r k e r . 

Tlie- r'tnij) dev 1 '.ed a 'JihsfM 'of xpicstiorr* wh i (di tlir-y felt the 
iiionoi; r-Tp!i * shu'tild '.pr-ak td 'IIh- consist oi the f^>l lowing;: 

" Wia t IS t h«- n 1 1 «' oi va r i oir, 1 i n^oi i st i c d i sc i j) 1 i nes in 
1 i ^ frac / and its i-mfj I i ca t i of»s tor lit eisacy V 

/. What I '\ I I n',o) I f J c', (hricfly putj':' 

What is Mm- r oJ «• (d I i nr.n-i s I i f. s in tlie thoosin^'^ of the 
1 .'>n}oia;;f* 1 nr lit r ac y'.'' 

1. Wfiat IS tin* rujr of iinjoiistics in t Iw preparations of 
^ 1 I I r* f I » / p r oj; raifimr'? { t dm t i ( i ca t i on t ii rou^.n surv^'y of 
phono 1 or. i t a I ^ ^l aiiiiiia t i ( a I , ) ex i t a 1 arnl lo).> i ca 1 pat t erns of 
t hf part i ( i pafi t^. I nn^'nnyt' ) ? 

Hir rol<* of ! in).ojisl ics In tlx- f ield of methodo|o^;y 
'Onl thr prrp.ir ;it ion of literacy materials (key word-, li'.t, 
MMidah i I I t y . pli J a sf\s. s t r'n( t o r e etc.)? 

• ^^Jj''* »*• thr rolf of linf;nistics In t lie te/i(hifU', of readlnj'. 
iind *wr I t m;: ( ov/e i ( oin 1 rif. rea<lin).» and writinj: d If f i cu 1 1. 1 <e. ) ? 

^- What iIm' role of I i n|.oi i t i ("s in t ttsacdiin^'^ of a new 
I ani^Miafo*'* * 
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Other [mints treated aiul ciuestrons posed were: 

1 As iirc-rac) :n -Iv s • i n^^iJ i St cs what are the connections 
I'^.tsrvii rhe TWO. h()w can rhey be analyzed and what are some 
' exai:ii)les (;t' j,ast applications? 

2. In Section ill, the author su^^ests certain linguistic 

frameworks. (^oiil d exnmjjlus of the applications or these • 
be Kiven emphasizing; the. advantages and disadvantages of 
each approach and their ajjpl icabi lit y in differing 
s I'tuat j onfi? ' , ^ 

. A part of the mono;]raph assumes the availability of a 

Unguistic f>i)CLialist whose role is explain(^d to the literacy 
worker, V^vrt a linguistic not' available, are t!iprc simple 
techniques wiVich might be explained to the literacy worker; ' 
to enable him to carry out essential operations? If so. can ' 
the procedures and their logic be simply explained? L • ^ 

4. When the author mention?; terminology such as deictics, 
niori)hr)ph()ricinic problems, etc. htjw will'he clarify these 
term, to tli(r reader? ' 

:> As wc want to looK at tfie problem from the perspective of 
the ni'ddle level worker, can the essentials be simply 
[>res(;nted without the complications of technical terms? 
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HEPOHT,. OF WORKING GROUP VI 



Or[;a nizinK for Lit curacy b y 1 1 , S . B h o 1 a \ 

The>members of the ^;roup included.' 

Prof. ll.S, Bhola fAuthorJ - ' 

Dr. Ahuiad ipour ; \ 

Dr,;Jochen R, K licher ^ ( R;jpporteur) 

Mr, ,Zakayo J. Mpo^;olo ' * * ■ 

Mr , Sohan Sinj;h (t'Ma Wman) 

The .report of , this p.roljp deals with the outline of the 
monogripH on . Organi zinK for Litorncy Work Vb,)? M.S. Bhola. But some 
commcrits and suj-jjest ions to the author ^ivc also further points 
of view, especial ly what th- .jjhi 10s6ph,,i c:a 1 and political implications 
of the roLes and . rules for oj^j-.an i z i njj social systems arc concerned. 

'The disciJ5sioh can bo summarized by the following list of 
conflicts which the j;raup assumed can arise in the field of or^;ani zing' 
for litc'racy work; ' 

" . , . - conf 1 icts, deaHnw with the different levels of or^janizors 
" ^^^^'^ ^ > j <-'tr. be twee;i. Jtlle o r^an i ze r » s • pli i 1 osophy and other 
phi loso[)hies which he is faced with around the wpjld 

- conflicts hoKween the author'Ss model of marta^icmenV (ahd 
■ its philosophical backjjroundj and d i f f c rent-, ru/es of' 

mana^'^ement • ' \ ' 

- conflict!; which can come from the revo lut ionary. nature 
oi' functional literacy 

- conflicts created by the dertio^; rat i (; nature of literacy 
Organization (onfronted to otiier social - may be resisting 
organizations of ;;o^;icty 

- conflicts coming^ from the di f ferenf th ink 1 hg r- beade/- 
involved in literacy work 

- eonf I icts-l)(Mw(*(in literacy work as an Important bmndi of 
non formal education and the (old) fonnal education syfitomfi. 

- confli(ts d(Mtling with social class dlfforencoH 
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As p;ii t (>r our d i s.-ii.;.; i ,>n the group spent . a long x mv 

four topics which we cons i de r(\J to he important: • . 

* 

li^' ^^'^'^^ ^^^^^ discussed the problem of power, 

. ""i" 

./^ ; . W'hiGlr'or.grmi - ns social systems need to survive 

'/vand ,b.e^'<*Ble to serve' their clients. While doing his 
^^>->^\j^^,^ '^"^^^ organizer/literacy teacher gains power., 'Hien " 
he has to liarinoni-e the legitimization of new leadcrsliip 
with the power of already established institutions rhcV*: 
way to solve, the i)rol)lem by borrowing power from older 
and established groups of , leadership seems to be the best, 

2. Another prob-lem in which the group was involved was the 
authors management philosophy. Professor IJhola: 'Mt is 
eclectic.'' , ' ' 

The group discussed the dilemma of an effective manag.ement 
model for organizing^ literacy work on one hand and the neecl' 
of democratic rcspons i 1) j 1 i ty of people on th other hand;V--.V 
llowfver- the author stressed his "christmas tree mudcl*^ 
manaj'. jn)> ;whcre tin' *M(M-orations on the tree can be very ' 
luiniani sti c'* and tlu- l)iireaucrati c pyramid as the most* 
• t ional w.'iy oi' f) rncecd i ng. . 

;.. •'/ V'' ^^^^^^^^ ):''^^iJP t ried i(j r.ce and understand the problem 

■"- ' ''-tiiat :;(;mc r()lL- p<rri>rimM's in the 1 earning group cont i nue 

performing t hi; \\^; riiU^^y they are used to; llowoVor th(; 
' organizer for 1 i t e racy work has to, put it out foi example, 

that an (^xpr^rt Joining a learning group is not In the same 

time a "great conimun i ca t i on man.»» 'lliat is what grouj)s (:ah* 

iindr'rst and and handh; , 

■1 

A.. l)(iiliii>; with the cod-.cquonco.'i of rolo and status for t.lic 
orniuiiziiif. work Ihc; (.rmip sn>;,>{C.stod tInit tho author'-, 
tli<ju)'.lit on tlic litonicy orKanizor ("llo must not sabotaf.o 
lii'i own plan:; by rcjc rti i fi fritinds, rolntivoS;., stiKjonts, 
or :i(lmin-r:, when (hoy arc cl6arly unprepared for the job:; 
i'i 1h: don.".) i:, ri^bt. but idoallstiq. I'rof, Mhola /i,;re(nl. 
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In general the group agreed with the author 's opinion, 
that many pi^oblems in the context of organizing for literacy work 
can .not be; solved. But this does not mean that the organizer 
has not to^keep^his mind open for all these problems. 

. Recommendations 

The group would' he pleased with more details given- in this 
manuscript upon configuration and conf igurationai relationships as it 
is already published in Prof. Bhola's work ''The Conf ig^i^ational Theory 
of Innovation Diffusion/* Some members would like to see the inclusion 
of a paragraph upon the different and difficult clientels. 




■J 
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[)i srijs:; i on of t :i - 0> j r 1 j nc on Lite racy Evaluation by 
ii . S . l;h() l;i ;!nd .loiin Man i t i-hai.* . • _ 

Tlic members of ihr -.r.^ip included: 
Mr. Il.'isl/im (f^bai rner son ) ' 
. IM-of. i;vans . " ^ 

\)V , OcMHliatlr 

l^f-. Tb i aj'.araj an 
f)r. K(;wi t 
: , , Ur. Mul'lor juul 
' 

^^>.'^;^; S^ tli^ prorJiiscd monograph -on evaluation took 
'''t^i*/|^'i a en,: thy -inrj detailed di scussi on about the target 

^•'"•^'ve 'middle-level 11 teracy worker . • 'mat (liScu.Ss>oh 
'^^in^^i^^v^•^■p■^^^\uc;^\\y :r.: Attachment A, and it greatly influenced 
<)ur C(in:;id'T'.-ition (jf th<- m(jn(j);ra|)h . " 

Hc;(:o,;niziM,: that the manuscript which we 'had in hand 
"MaUrij.; I;va 1 i ,hi OpcMationai in Functional Literacy Programs" -- 
•VgJ.>|f:' oVen a r(.u,;li. draft of the proposc.d mono,.r!,ph or even of 
;,l;t^::,^-p-it s.rct i,,,,. w h(.-,;an our discussion hy .focusing on the sub- 
_vt.;m^iv.- aspfcis su,;,;csf.Ml by Dr. -ihi a,:araj an • s list of criteria: 
'i^pfu'iOpriateiu:'-.',, e I fec t i ven.-ss , and feasibility. 



Tlierc wa', uiianimotr; a,;re(;ment that the .subject of evaluation 
>'n:.-Mtly ncds to be dealt with at all levels, the teacher' 
und.T.,,.a„d why he i asked to collect data nboUt dropout a,ul ' 
•""•'iclancc rat.«:,, t iu- po 1 i cy-„.aker needs, to understand what gains he can 
'expect from .desi,:„.MiM,; f und-, for pro,,;rain evaluation, and the administrator 

W'-'y ""'on,; the varieties of ovalufitlvt,. ap- 
I""'"'"'-' 'M'-ii t(, him and to Undo ..d what thoy can , contribute to t h.e 
'•idi.UKcment of hi!; [)ro,;ram, 
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Partly because a number of recent (or soon to b(' Mihlished) 
articles and inono^^raphs /ilrcady exist which are directed to tf.'^ nip.her 
levels of decision makers, but more particularly because the rotated 
objective of the monograph project is to assist in the training of 
middle-level literacy workers it was suggested that the authors 
concentrate their attention on Sectipn 2 of Part II in the proposed 
outline, i.e., "Specific Measurement Problems in Literacy." We 
would probably recommend that the second part of the title be changed 
from "Collecting Data as Part of Implementation" to "Collecting, 
Interpreting, and Using DfJta as Part of Implementation. 

Mr, Hashim, Dr , Ogunlade, .and Dr. Kowit described the kinds 
of evaluative chores that the'Senior Adult Literacy Office or his 
counterpart might be called upon to undertake in their respective 
countries. They included some of the following: supervising the 
distribut ion r'jnd col lectio'i;i of achievement tests and to some degret* 
interpreting tlie results; evaluating the effectiveness of training 
courses for tea(^^rs; reporting on ataendc'jnce and dropout rates; making 
recommendations .'jbout changes needed cither in language or content 

of centrally [)reparod materials to make thom more applicable at the 

■ /*• 

regional or local level. 

It was ^Veed that the middle-lcvd) worker needs help in 
relati vely sim))le inteq^reti ve skills: how to -interpret evaluati ve 
rjnduy|[s, 

clem^t)|4ry trbn^pirilysi s , 
1 ook h)g ^(>jA|p^^ ;ind asking why they are there, 

how *to, l'6(^ lift' fi'ftondaneo records and think through what they rnean, 
how to observe a. class and listen for relevant informatipn, 
how to encourajje rhUd level personnel to talk about their problems, 
.and how t'(S de.sign ,sjmpl*}, low-cost Vinffirmal;/. dvaluat ion techniques . 

' : Pofhaps the :nutttorri /night 
Instead of beginning with theory and moving to the concrete, we suggest 
that they try moving alon>^ a continuum from the highly specific to the 
\uy.h\y for not;-!io-hJftli )yj jibstrnct, boarlnK mind tho backKround of 
the rofidor In the subject iiiattor, hiri oxporlenco in tlic field, liln 
laiiKuuKo 'ikJIlJi, and hi H ',t.ool • sklllH, Thlfi wouW .involve an Inductive 



:rit\)':v tiliii .1 <!-.!:!.•!:.'■ ■ !: - m T i ir'. with the [)ar r i en 1 a r , 

■ ^1'.* I" 1 V 1 II . ^ ! .H •'. m;, . t r , tij r \y ■] I ' > ; ' iif^M-.- J;li;in v i r versa. - 

' , • ' > •. 

1^ t!i"ii. ii: *!!,;' : ' ^i\^r\i';]iyh wou 1 (M)e' iiiDre u.'-.cful .iii ! 

'■"•f^'-* le I" It - til •••r i.iMhr ;it we have (lofincd it roi-r-r t]/) 

It (M.-ii :.]ia|^-:er- ])•• '.in with r-Tu prohltMU that •'Ini v.h t he -faetv] !)\ 

•J 'ii'l'Jh.' Ifvrl woi'r.vM', it i[M lii'jVfl ;^ ^^amplc or ''samples of tht- 

ev a 1 iia I 1 (;n tool "M.w i. viMii lo^al leader/s iiiofithlv -h^j^'-fit 
'^^Ji'^ 'h)'- , it '.how'.' I'.fiat i happen i iii',? Is it jionA or had'.' 
«'.ha t I II) ,'. Ml (i'j a! )ni n J t ^ / 

:.wt unl\' ih<' [:M()()i"- l»-vel workeV fas well as others) n ei-(^:;' ' .. 
to iiii'h.'r:,laii{J hi:;/her role id The )'esialtol' the pro^'.ram p,rV)(M' /V"U!:Va}"s v 
^" ^ii'^'^' ^'hat <leti;:i()ns arc h i lo iiiah- , , ,)in(J what a nformat i on he pei'i ! 
'^n whi'h to f)a:;e lh(r,*- (J. • i i ' , i f . I l;..i;v h()pe(l that this nionoi'.rapli < an 
i^i"(^v iih' .ii 1 i!i with the kiml nl" hel[) Ih' neo(h;to hi- ahj e t o i dent i l"v , 
pfP'i''» adiiiiiiisrer. an<l intcr-pret levant data and data eo licet ion 
i ir .t tajineait s . 

/■ 

Part i^t'ul.a r- <aiipha i [iii;dit well j'.ivf-r} to th<^ practical 
appli(atii>n ^jlyllV' finrJiii;;'. that i'a 1 I within the provi?iiorT oi' the 
middle - jcvc^ worVcr . "What* Can Von do AhcMjt It?" was propos.cd as a 
p<>'''-ililc la'.t (hapter Tor the iiiono^; r apli' . ^ ■ ' 

it may he de'.tral)ic to 'aimiiia r i Z(r in an attacdinient or an 
.•Jppi-n(i i ;^ :;.t he ■ t Iie(>i y derive,! | roifi tlie praet^ical eon:; id'e'rat i ons d i 'wae.'ard 
"■^|'r^|^j;ta■l■-i 'i'i)/>Iie hody ol tin- iiif ai< ))'_ ra pli . i^',' 



''^^ ^ ''''WKyvt A A I I nd ol a prolilc oi t he ' » M i dd 1 e- l.ev(M iWvriwy Work^^r*' 
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M 



Posi t ion 



National Head 
National Staff 



TllE MIDDLH LI;Vni. I.ITFiRACV WORKHR* 



Title 



'Trainers and Teachers- 
of Literacy Personnel 
Nat iona 1 Centre 

*Regional Head 

*Regional Staff 

f^J)i Strict Head - -j'- 



Uistriet Staff -^. v'';^^ 



Local Teacher 



^ t^e.^pons ibi lity and 
Quali f ications 



^ o • 

Sen i or Off i ccr 

' , 1-S yo;j rs experience ■ 
.Provincial Adult lidueation Responsible for 30-100 
Officer ' teachers 

Assi^stant to Senior Officer Gradi^fitpV wi th teaching 

i^pef iein'ce • -A^: 

Adult Iiducat ion Officer . * 

Hx- teachers on the way up 



Short Adult 
LdiJcat ion Course: 



One year adult 
educf'it i or) 
d i p 1 orna 



CAl^Ain LITJ jiS 



Sub ject^atj^er lixpcr iencc; 



Lanj'.uav.e 



Tool Ski l is 



Primary qr second- 
ary teaclu nj^, 



lixleri'.ion wor'k 



■I 



(lood command Variable experience in self, 

of l.o'cfti,] ;ind . i nstruct i.(in , discussion 
or national ski 1 /- 
lan'jMi.'i^j'es ;•; 

, 1 to . ^ >v;J>ome, Xrnn^f:i^:f ■i\x\<\^.'^ . ' 

r • J^;i'nd I c ^ - ^ ' yf'. (Jf^f) J i ca t i on y>k i'tls 
be^'.-iruiitif'. ^ 
nn i vers i ty. 
'li've#l Unf'. li s 
w/ f or l'fc|u-h (Ai-. . Y ' • ^ ^ ^ 
^ • Spani sU) ^ ^^^ ^ '•' 
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